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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1 24 37.8 7.9 50 75.6 1.9
2 12 31.6 12.4 50 63.2 1
3 59 31.7 8.6 50 63.4 4.8
4 355 33.5 6.9 50 66.9 28.6
5 1 36 50 72 0.1
6 34 27.1 5.4 50 54.2 2.7
9 284 30.4 6.2 50 60.8 22.9

10 476 29.6 6.8 50 59.2 38.3
11i 157 12.4 3 20 62 12.6
11ii 157 17.1 5.8 30 57 12.6
12i 68 14.3 2.7 20 71.3 5.5
12ii 69 22.3 4.5 30 74.3 5.6
13i 944 13.3 2.3 20 66.5 76
13ii 940 19.1 5.2 30 63.5 75.7
15i 71 14.4 2.1 20 71.8 5.7
15ii 71 23.1 4.1 30 76.9 5.7
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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AS LEVEL 
 


MARKING GUIDELINES: Summer 2017 
 


ENGLISH LITERATURE 
 


COMPONENT 2: POETRY AND DRAMA 
 
 


 
English Literature essays involve personal responses and arguments/discussions may be 
conducted in a wide variety of relevant and effective ways. Choices of material for discussion 
will vary from candidate to candidate and examiners must rely upon their professional 
judgement and subject expertise in deciding whether or not candidates’ choices and 
approaches are effective and valid when they fall outside the boundaries of the examples 
noted below. Examiners are reminded that it is crucially important to be alert to the 
unexpected or highly individual but nevertheless valid approach.  
 
Section A: Poetry 
 
In the rubric for this section, candidates are informed that they will need to analyse how 
meanings are shaped and make relevant connections between poems, even though this is 
not re-stated in each question. 
The following guidelines indicate where and how rewards can be earned and offer 
suggestions about the approaches candidates might take. When judging how much reward a 
candidate has earned under the different assessment objectives, examiners must consult 
the relevant assessment grid and look for a best fit which will then dictate a numerical mark.  


 
 


Section A: Mark allocation 
 


AO1 AO2 AO4 


15 15 20 
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Q4 Re-read 'Pike' on pages 25-26. Explore connections between Hughes’s 
presentation of the darker aspects of the natural world in this poem and in a 
least one other poem in the collection. 


AO1 Informed responses will demonstrate clear knowledge of the poems. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the conventions of poetry. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the candidate’s 
ability to organise material and choose an appropriate academic style and register. 
Credit will also be given for appropriate use of terminology. 
 
Band 1 responses are likely to show some awareness of the relationship in the 
poem, largely at a narrative level. Band 2 responses will show some grasp of the 
mood of the poem and will be more engaged and organised. Band 3 responses will 
begin to show a clear grasp of the speaker’s feelings about the relationship. Band 4 
and 5 responses will show an increasingly secure understanding of the complex 
and sad nature of the relationship, in a controlled and well-supported discussion.  


AO2  
Responses are likely to include some of the following: 


• predatory images (submarine delicacy/watching upwards) 
• sinister repetition of 'grin' 
• blunt tone to describe violence (killers from the egg/jammed past its gills) 
• juxtaposition of beauty and terror (delicacy and horror) 
• fear of the persona (I dared not/rose slowly towards me) 
• menacing eye imagery (outside eye stared/watching). 


 
Band 1 responses are likely to be narrative in approach and may show some  
awareness of the descriptive language of the poem. Band 2 responses should show 
some response to the way the poem is shaped and developed. Band 3 responses 
should show a clear grasp of form and language choices. Bands 4 and 5 responses 
should show evidence of increasingly secure and detailed analysis of the ways in 
which the poet has made meanings. 
 


AO4 We will reward candidates’ relevant connections between texts which make use of 
comparisons or contrasts to express their understanding and appreciation of writers’ 
approaches to matters such as: 
 


• choice of subject matter 
• theme 
• style. 


 
Band 1 connections are likely to be at a narrative/descriptive level, and poems may 
be discussed separately. By Band 2 candidates should show some grasp of 
connections between the presentation of relationships in the two poems.   
At Band 3, there should be a clear grasp of the connections in terms of ideas and 
form and language choices. At Bands 4 and 5, candidates should increasingly 
demonstrate a secure understanding of connections, which is supported by 
discussions of the poet’s concepts and ways of making meanings. 
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Q10 Re-read 'The Good Teachers' on page 12. Explore connections between the 
ways in which Duffy writes about childhood in this poem and at least one 
other poem in the collection. 


AO1 Informed responses will demonstrate clear knowledge of the poems. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the conventions of poetry. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the candidate’s 
ability to organise material and choose an appropriate academic style and register. 
Credit will also be given for appropriate use of terminology. 
 
Band 1 responses are likely to show some awareness of the relationship in the 
poem, largely at a narrative level. Band 2 responses will show some grasp of the 
mood of the poem and will be more engaged and organised. Band 3 responses will 
begin to show a clear grasp of the speaker’s feelings about the relationship. Band 4 
and 5 responses will show an increasingly secure understanding of the complex 
and sad nature of the relationship, in a controlled and well-supported discussion.  


AO2 Responses are likely to include some of the following: 
 


• use of present tense returns the reader to childhood/creates immediacy 
• direct address places the reader in the position of a child 
• recollection of specific memories evokes childhood feelings 
• impact of listing  facts and names memorised at primary school 
• images of adolescence in final stanza. 


 
Band 1 responses are likely to be narrative in approach and may show some 
awareness of the descriptive language in the poem. Band 2 should show some 
response to the way the poem is shaped and developed. Band 3 should show a 
clear grasp of form and language choices. Bands 4 and 5 should show evidence of 
increasingly secure and detailed analysis of the ways in which the poet has made 
meanings. 


AO4 We will reward candidates’ relevant connections between texts which make use of 
comparisons or contrasts to express their understanding and appreciation of writers’ 
approaches to matters such as: 
 


• choice of subject matter 
• theme 
• style. 


 
Band 1 connections are likely to be at a narrative/descriptive level, and poems may 
be discussed separately. By Band 2 candidates should show some grasp of 
connections between the presentation of relationships in the two poems.   
At Band 3, there should be a clear grasp of the connections in terms of ideas and 
form and language choices. At Bands 4 and 5, candidates should increasingly 
demonstrate a secure understanding of connections, which is supported by 
discussions of the poet’s concepts and ways of making meanings. 
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Component 2 Section A Assessment Grid 1 
 


Band 


A01 
Articulate informed, personal and creative responses to literary 


texts, using associated concepts and terminology, and coherent, 
accurate written expression 


 
15 marks 


A02 
Analyse ways in which meanings are shaped in 


literary texts 
 
 


15 marks 


AO4 
Explore connections across literary texts 


 
 
 


20 marks 


5 


13-15 marks 
• Perceptive discussion of relevant poems 
• Very well developed argument. 
• Confident grasp of concepts and apt use of terminology. 
• Accurate, fluent expression. 


13-15 marks 
• Detailed critical understanding of poetic 


techniques to create meaning. 
• Confident and apt textual support. 


17-20 marks 
• Productive and discerning 


comparisons/connections between poems 
and poets 


 


4 


10-12 marks 
• Clearly informed discussion of relevant poems. 
• Effectively structured argument. 
• Secure grasp of concepts and secure and sensible use of 


terminology. 
• Expression generally accurate and clear. 


10-12 marks 
• Sound analysis and evaluation of 


poetic techniques to create meaning. 
• Appropriate and secure textual support. 


13-16 marks 
• Makes purposeful use of specific 


connections and comparisons between 
poems and poets. 


 


3 


7-9 marks 
• Engages with poems and response is mostly relevant to 


question. 
• Some sensible grasp of key concepts. 
• Generally appropriate terminology. 
• Expression tends to be accurate and clear, but there may 


be lapses. 


7-9 marks 
• Clear grasp of authors’ use of structure, 


form and language to create meaning. 
• Generally clear and appropriate 


textual support. 


9-12 marks 
• Makes generally clear and  appropriate 


comparisons/connections between poems 
and poets 


 
 


2 


4-6 marks 
• Attempts to engage with poems and organise material, 


though not always relevant to question. 
• Some, not always relevant use of concepts and terminology. 
• Expression may feature inaccuracies, more so at the lower 


end of the band. 


4-6 marks 
• Can make some basic points about use 


of structure, form and language to 
create meaning. 


• Can support some points by reference to 
poems. 


5-8 marks 
• Can make some basic, usually valid 


comparisons/connections between poems 
and poets. 


 
 


1 


1-3 marks 
• Understands poems at a superficial or literal level. 
• Offers some ideas about poems. 
• Shows some grasp of basic terminology, though this may 


be occasional. 
• Errors in expression and lapses in clarity. 


1-3 marks 
• May identify a few basic stylistic 


features. 
• May offer narrative/descriptive 


comment on poems. 
• Occasional textual support. 


1-4 marks 
• May identify basic links between poems 


and poets. 
 


 


0 0 marks 
Response not credit worthy or not attempted. 
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Sticky Note

Sound analysis of the writer's technique, aided by short specific quotations.



Sticky Note

Clear comparison.



Sticky Note

Purposeful comparison, where the concept of fear is picked up in another poem.



Sticky Note

Clear comparison.







Sticky Note

Quite informed discussion of the concept of containment.



Sticky Note

Specific comparison, through the concept of containment.



Sticky Note

Effective argument.



Sticky Note

Sound analysis of technique.



Sticky Note

Returns to the comparison, making it productive and moving into band 5.







Sticky Note

Effective argument.



Sticky Note

Detailed analysis.



Sticky Note

Productive comparison.



Sticky Note

AO1
An informed discussion of the poems, which touches upon band 5, through some confident grasp of concepts.
AO2
Sound, band 4 analysis, touching upon the detail required for band 5.
AO4
The candidate makes purposeful comparisons between the poems and some are developed enough to achieve band 5.













Sticky Note

The candidate is working through the poem chronologically. It is worth considering whether this is the most effective approach.







Sticky Note

The comparison becomes clearer here but could have been developed with a specific example from each poem.



Sticky Note

A clear link back to the question, through a relevant and clear comparison.



Sticky Note

Quotations are used to support the point but could be put to use to analyse the writer's technique.



Sticky Note

Perhaps the candidate could have gone back to 



Sticky Note

The concept of regret in 'Beachcomber' is not fully explained and this limits the  depth of the comparison to regret in 'The Good Teachers', which follows.







Sticky Note

Clear analysis of the structure of the poem.



Sticky Note

A structural link between the poems is identified but the comparison is not developed further.



Sticky Note

A different topic sentence might have helped to make the paragraph more effective.







Sticky Note

Clear analysis of the writer's technique, aided by short, appropriate quotations.



Sticky Note

A contrast is identified but not explored.



Sticky Note

This response falls into band 3 across all AOs.
AO1
There is clear engagement with the poems and some sensible use of concepts but there is not enough development of ideas to move into the next band.
AO2
This candidate can select appropriate quotations and make clear comments about technique. The quotations are mainly used for support, rather than analysis.
AO4
The candidate identifies a range of links and comparisons which are clear but not developed.
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Section A: Poetry (open book)


Answer one question in this section.


You must have a clean copy (no annotation) of the poetry text which you have studied. Only the 
prescribed edition must be used.


Where prescribed sections of texts are indicated in brackets, only poems from these sections can 
be included in your response.


In your response, you are required to:


	 •	 analyse how meanings are shaped
	 •	 explore connections across poems.


Thomas Hardy: Poems selected by Tom Paulin (Faber)
(Poems of the Past and Present, Poems of 1912-13, Moments of Vision)


Either,


Re-read ‘The Haunter’ on page 61. Explore connections between the ways in which 
Hardy presents a relationship in this poem and in at least one other poem in the 
collection. 	 [50]


Or,


Re-read ‘Old Furniture’ on pages 112-113. Explore connections between Hardy’s 
presentation of the passing of time in this poem and in at least one other poem in the 
collection.	 [50]


Ted Hughes: Poems selected by Simon Armitage (Faber)
(Prescribed section: all poems up to and including ‘Rain’ on page 68)


Or,


Re-read ‘November’ on pages 22-23. Explore connections between Hughes’ 
presentation of hardship and struggle in this poem and in at least one other poem in 
the collection.	 [50]


Or,


Re-read ‘Pike’ on pages 25-26. Explore connections between the ways in which Hughes 
presents the darker aspects of the natural world in this poem and in at least one other  
poem in the collection.	 [50]


0 1


0 2


0 3


0 4







Seamus Heaney: Field Work (Faber)


Or,


Re-read ‘The Harvest Bow’ on pages 55-56. Explore connections between the ways 
in which Heaney presents the past in this poem and in at least one other poem in the 
collection.	 [50]


Or,


Re-read ‘The Skunk’ on page 45. Explore connections between the ways in which 
Heaney writes about relationships in this poem and in at least one other poem in the 
collection.	 [50]


Gillian Clarke: Making the Beds for the Dead (Carcanet)


Or,


Re-read ‘Silence’ on page 57. Explore connections between Clarke’s presentation of 
loss in this poem and in at least one other poem in the collection.	 [50]


Or,


Re-read ‘Stranger on a Train’ on page 48. Explore connections between the ways in 
which Clarke writes about everyday life in this poem and in at least one other poem in 
the collection.	 [50]


Carol Ann Duffy: Mean Time (Picador)


Or,


Re-read ‘Moments of Grace’ on page 22. Explore connections between the ways in 
which Duffy writes about the power of memories in this poem and in at least one other 
poem in the collection. 	 [50]


Or,


Re-read ‘The Good Teachers’ on page 12. Explore connections between the ways in 
which Duffy writes about childhood in this poem and in at least one other poem in the 
collection.	 [50]


Turn over.
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0 5
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0 9
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Section B: Drama 
 


In the rubric for this section, in Part (i) tasks, candidates are required to analyse passages from 
the plays in depth. In Part (ii) responses, candidates are informed that they will need to take 
account of relevant contexts even though this is not re-stated in each question.  
 
The following guidelines indicate where and how rewards can be earned and offer suggestions 
about the approaches candidates might take. When judging how much reward a candidate has 
earned under the different assessment objectives, examiners must consult the relevant 
assessment grid and look for a best fit which will then dictate a numerical mark.  


 
 


Section B: Mark allocation 
 


Part (i) 
20 marks 


AO1 
10 


AO2 
10 


AO3 
- 


Part (ii) 
30 marks 5 5 20 


 
Q11 Christopher Marlowe: Doctor Faustus (Longman) 
 


(i) Examine Marlowe’s presentation of Faustus and his interaction with the 
Good and Bad Angels in the extract below.  


AO1 Informed responses will demonstrate clear knowledge of the extract. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the conventions of drama. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the candidate’s 
ability to organise material and choose an appropriate academic style and register. 
Credit will also be given for appropriate use of terminology. 
 
At Band 1, responses will show some awareness of the character of Faustus and his 
interaction with the Angels with a tendency to offer character studies. Band 2 
responses will show some grasp of the nature of the characters and will be more 
engaged and organised. Band 3 responses will begin to show a clear grasp of some 
key features of the characters’ speech, such as Faustus’ questioning of himself. 
Bands 4 and 5 will show an increasingly secure understanding of how Marlowe 
presents the characters, in a controlled and well-supported discussion. 


AO2 
 


Responses are likely to include some of the following: 
 


• Faustus’s lines are a soliloquy, signalling reflection 
• use of questions in Faustus’s lines 
• sense of vacillation/dialogue with self in Faustus’s lines 
• antithetical nature of the angels’ language  
• allegorical nature of the angels, rather than developed characters 
• clear, simple (stichomythic) exchanges of the angels. 


 
Band 1 candidates are likely to offer character studies, largely at a narrative level. At 
Band 2 candidates should show some grasp of the presentation of characters, with 
some support. By Band 3 there should be a clear grasp of some dramatic techniques. 
At Bands 4 and 5 expect an increasingly secure and detailed analysis of the ways in 
which Marlowe presents the characters.  
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(ii) Explore elsewhere in the play the importance of ideas about knowledge 
and/or ambition in Marlowe’s presentation of Faustus. 


AO1 
 
 
 
 


Informed responses will demonstrate clear knowledge of the extract. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the conventions of drama. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the candidate’s 
ability to organise material and choose an appropriate academic style and register. 
Credit will also be given for appropriate use of terminology. 
 
At Band 1, responses will show some awareness of knowledge and/or ambition 
elsewhere in the play, largely at a narrative level. Band 2 responses will show 
some grasp of the importance of ideas about knowledge and/or ambition, 
elsewhere in the play, and will be more engaged and organised.  Band 3 
responses will begin to show a clear grasp of the importance of ideas about 
knowledge and/or ambition elsewhere in the play. Bands 4 and 5 will show an 
increasingly secure understanding of the importance of ideas about knowledge 
and/or ambition elsewhere in the play in a controlled and well-supported 
discussion.  


AO2 
 
 
 
 


Band 1 responses are likely to offer some examples of knowledge and/or ambition 
in the play largely at a narrative level. At Band 2 candidates should show some 
grasp of the way ideas about knowledge and/or ambition are presented with some 
support. By Band 3, there should be a clear grasp of some of the ways ideas 
about knowledge and/or ambition are presented. At Bands 4 and 5 expect an 
increasingly secure and detailed analysis of the ways in which Marlowe presents 
the importance of ideas about knowledge and/or ambition in the play. 


AO3 
 
 
 
 


Responses are likely to include references to some of the following contexts: 
 


• intertwining of academic disciplines in Renaissance scholarship 
Renaissance emphasis on human potential and intellectual ambition  


• time of religious uncertainty influenced morality/relationship to universe 
• ambition or ascent of man as a key theme of Elizabethan drama/tragedy 
• Renaissance Humanism/advances in science and philosophy 
• influences of the morality play tradition. 


 
At Band 1 candidates are likely to show some awareness of knowledge and/or 
ambition, which may not be very effectively linked to the question or the text. Band 
2 responses should show some grasp of the contexts linking to ideas about 
knowledge and/or ambition in relation to Faustus' actions, with some support from 
the text. By Band 3, there should be a clear grasp of some of the ways 
Renaissance ideas about knowledge and/or ambition, or the theatrical context, 
have influenced Marlowe's treatment of Faustus. Bands 4 and 5 will show an 
increasingly secure understanding of the importance of Renaissance ideas about 
knowledge and/or ambition, and the theatrical context, in Marlowe's treatment of 
Faustus. 
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Q12 Oscar Wilde: Lady Windermere's Fan (New Mermaids) 
 
(i) Analyse Wilde’s presentation of the relationship between Lady Windermere 


and Mrs Erlynne in the extract below. 
AO1 
 
 
 
 
 
 
 


Informed responses will demonstrate clear knowledge of the extract .We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will 
be seen in the candidate’s awareness of the conventions of drama. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the 
candidate’s ability to organise material and choose an appropriate academic 
style and register. Credit will also be given for appropriate use of terminology. 
 
At Band 1, responses are likely to show awareness of the characters of Lady 
Windermere and Mrs Erlynne largely at a narrative level.  Band 2 responses will 
show some grasp of the nature of the characters and will be more engaged and 
organised. Band 3 responses will begin to show a clear grasp of some key 
features of presentation of character, such as the increasing vehemence in Lady 
Windermere’s tone. Bands 4 and 5 will show an increasingly secure 
understanding of the presentation of character in a controlled and well-supported 
discussion. 


AO2 Responses are likely to include some of the following: 
 


• Lady Windermere’s use of imperatives 
• use of short sentences in Lady Windermere’s speech adding to forceful  


tone 
• Lady Windermere uses dramatic/emotive language linked to reputation  
• (scandal/vile/degradation/infamous) 
• Mrs Erlynne’s protestations are interrupted (No- no-) 
• Mrs Erlynne’s imploring tone  
• stage directions suggest Lady Windermere’s agitation/belligerence (Going 


to her). 
 
At Band 1 candidates are likely to offer character studies of the two characters, 
largely at a narrative level. At Band 2 candidates should show some grasp of the 
way characters are presented with some support. By Band 3, there should be a 
clear grasp of the nature of Wilde's dialogue and staging. At Bands 4 and 5 
expect an increasingly secure and detailed analysis of the ways in which Wilde 
uses dramatic techniques to present the different attitudes and positions of the 
two characters.  


  







 


16 
© WJEC CBAC Ltd. 


(ii) Explore elsewhere in the play how Wilde’s presentation of Mrs Erlynne 
reveals the lives of women in Victorian society. 


AO1 Informed responses will demonstrate clear knowledge of the extract. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will 
be seen in the candidate’s awareness of the conventions of drama. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the 
candidate’s ability to organise material and choose an appropriate academic 
style and register. Credit will also be given for appropriate use of terminology. 
 
At Band 1, responses are likely to show awareness of Victorian attitudes to 
women, largely at a narrative level. Band 2 responses will show some grasp of 
ideas about women’s lives and will be more engaged and organised. Band 3 
responses will begin to show a clear grasp of the importance of some aspects of 
the lives of Victorian women. Bands 4 and 5 will show an increasingly secure 
understanding of the importance of Victorian values and morals, in respect of the 
lives of women, in a controlled and well-supported discussion.. 


 


AO2 At Band 1, candidates are likely to offer some examples of women’s lives in the 
play, largely at a narrative level. At Band 2, candidates should show some grasp 
of the ways in which Wilde presents the lives of Victorian women, in relation to 
Mrs Erlynne, with some support. By Band 3 there should be a clear grasp of 
some of the ways in which Wilde presents the lives of Victorian women, in 
relation to Mrs Erlynne. At Bands 4 and 5 expect an increasingly secure and 
detailed analysis of the ways in which Wilde presents the lives of Victorian 
women, in relation to Mrs Erlynne. 


AO3 Responses are likely to include references to some of the following contexts: 
 


• Victorian notions of reputation and propriety 
• effects on women of society's double standards 
• marriage as a form of social mobility, respectability and financial security 
• mistaken identity as a convention of comedy of manners 
• the 'New Woman' movement 
• Victorian notions of the ‘fallen woman’. 


 
At Band 1, candidates are likely to show some awareness of the lives of female 
characters, which may not be very effectively linked to the text or question.  
Band 2 responses should show some grasp of the lives of Victorian women, in 
relation to Mre Erlynne, with some support from the text. By Band 3, there should 
be a clear grasp of how some of the issues affecting Victorian women’s lives 
have influenced Wilde's presentation of Mrs Erlynne and her predicament in the 
play. At Bands 4 and 5, candidates will show an increasingly secure 
understanding of the factors affecting Victorian women’s lives in relation to Mrs 
Erlynne, in a controlled and well-supported discussion. 
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Q15 Joe Orton: Loot (Methuen) 
 
(i) Analyse Orton’s presentation of Fay and McLeavy in the extract below. 
AO1 
 


Informed responses will demonstrate clear knowledge of the extract. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will 
be seen in the candidate’s awareness of the conventions of drama. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the 
candidate’s ability to organise material and choose an appropriate academic 
style and register. Credit will also be given for appropriate use of terminology. 
 
At Band 1, responses are likely to show awareness of the characters, largely at a 
narrative level. Band 2 responses will show some grasp of the presentation of 
Fay and McLeavy’s characters and will be more engaged and organised. Band 3 
responses will begin to show a clear grasp of some key features of Orton’s 
presentation, such as Fay’s blunt insensitivity. Bands 4 and 5 will show an 
increasingly secure understanding of Orton’s presentation in a controlled and 
well-supported discussion. 


AO2 Responses are likely to include some of the following: 
 


• Fay’s inappropriately abrupt and blunt tone/ short sentences (Wake up/  
Impossible) 


• prop: the flower is an ironic reminder of the lack of propriety/sensitivity 
• costume: Mrs McLeavy’s slippers worn by Fay 
• black humour in references to re-marriage 
• McLeavy’s relative frailty (struggling into his coat). 


 
Band 1 candidates are likely to offer character studies largely at a narrative level. 
At Band 2, candidates should show some grasp of the ways characters are 
presented, with some support. By Band 3 there should be clear grasp of some of 
Orton's dramatic techniques. At Bands 4 and 5 expect an increasingly secure 
and detailed analysis of the ways in which Orton presents Fay and McLeavy. 
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(ii) Explore, elsewhere in the play, how Orton challenges ideas about morality 
and/or taste in the 1960s. 


AO1 Informed responses will demonstrate clear knowledge of the extract. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will 
be seen in the candidate’s awareness of the conventions of drama. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the 
candidate’s ability to organise material and choose an appropriate academic 
style and register. Credit will also be given for appropriate use of terminology. 
 
At Band 1 responses are likely to show some awareness of events in the play 
which might challenge morality and/or taste, largely at a narrative level. Band 2 
responses will show some grasp of how Orton challenges morality and/or taste 
elsewhere in the play. Band 3 responses will begin to show a clear grasp of how 
Orton challenges morality and/or taste in the 1960s, linked to particular 
examples. Bands 4 and 5 will show an increasingly secure understanding of 
Orton's challenges to 1960’s ideas about morality and/or taste elsewhere in the 
play, in a controlled and well-supported discussion.  
 


AO2 At Band 1, candidates are likely to offer some examples relating to morality 
and/or taste, largely at a narrative level. At Band 2 candidates should show 
some grasp of the ways in which morality and/or taste are challenged, elsewhere 
in the play. By Band 3, there should be a clear grasp of some of the ways Orton 
challenges ideas about morality and/or taste. At Bands 4 and 5, expect an 
increasingly secure and detailed analysis of the ways in which Orton challenges 
ideas about morality and/or taste.  
 


AO3 Responses are likely to include references to some of the following contexts: 
 


• use of outrageous incidents, such as the scene with the corpse’s false 
teeth (context of genre) 


• the movement towards changes in censorship laws allowing for more 
‘daring’ 


• content in plays (1959 Obscene Publications Act) 
• 1950s theatre also paved the way for more radical and challenging drama 


(Royal Court Theatre/‘Angry Young Men’) 
• changing boundaries of ‘taste’ in the Arts may be linked to social and 


political nature of the play 
• use of distasteful props such as teeth and glass eye (context of genre) 
• general disregard for authority and the law may be seen as reflective of 


the 1960s counterculture. 
 
At Band 1, candidates are likely to show some awareness of ideas about 
morality and/or taste, but may not link them very effectively to the text.  Band 2 
responses should show some grasp of ideas about morality and/or taste, with 
some support from the text. By Band 3, there should be a clear grasp of how 
Orton challenges ideas about morality and/or taste in the play.  At Bands 4 and 
5, candidates should show an increasingly secure understanding of how 
Orton challenges ideas about morality and/or taste, in a controlled and well-
supported discussion.  
 


 







 


23 
© WJEC CBAC Ltd. 


Component 2 Section B Drama (i) Assessment Grid 
 


Band 


A01 
Articulate informed, personal and creative 


responses to literary texts, using associated 
concepts and terminology, and coherent 


accurate written expression 


A02 
Analyse ways in which meanings are 


shaped in literary texts 


10 marks 10 marks 


5 


9-10 marks 
• Perceptive discussion of play which may 


present individual reading. 
• Very well-developed argument. 
• Confident grasp of concepts and apt use 


of terminology. 
• Accurate, fluent expression. 


9-10 marks 
• Perceptive critical analysis of 


playwright’s use of 
language/dramatic 
techniques/structure to create 
meaning. 


• Confident and apt textual 
support. 


4 


7-8 marks 
• Clearly informed discussion of play. 
• Effectively structured argument. 
• Secure grasp of concepts and 


secure and sensible use of 
terminology. 


• Expression generally accurate and clear. 


7-8 marks 
• Sound analysis and evaluation of 


playwright’s use of 
language/dramatic 
techniques/structure to create 
meaning. 


• Appropriate and secure textual 
support. 


3 


5-6 marks 
• Engages with play and response is mostly 


relevant to question. 
• Some sensible grasp of key concepts. 
• Generally appropriate terminology. 
• Expression tends to be accurate and 


clear, but there may be lapses. 


5-6 marks 
• Clear grasp of playwright’s use of 


language/dramatic 
techniques/structure to create 
meaning. 


• Generally clear and appropriate 
textual support. 


2 


3-4 marks 
• Attempts to engage with play and organise 


material, though not always relevant to 
question. 


• Some, not always relevant use of concepts 
and terminology. 


• Expression may feature inaccuracies, more 
so at the lower end of the band. 


3-4 marks 
• Can make some basic points about 


use of language/dramatic 
techniques/ structure to create 
meaning. 


• Can support some points by 
reference to text. 
 


1 


1-2 marks 
• Understands play at a superficial or 


literal level. 
• Offers some ideas about play. 
• Shows some grasp of basic terminology, 


though this may be occasional. 
• Errors in expression and lapses in clarity. 


1-2 marks 
• May identify a few basic features 


of language/dramatic 
techniques/structure. 


• May offer narrative/descriptive 
comment. 


• Occasional support from text. 


0 0 marks 
Response not credit worthy or not attempted. 
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Component 2 Section B Drama (ii) Assessment Grid 
 


Band 


A01 
Articulate informed, personal and 


creative responses to literary texts, 
using associated concepts and 


terminology, and coherent accurate 
written expression 


A02 
Analyse ways in which meanings 


are shaped in literary texts 


AO3 
Demonstrate understanding of 
the significance and influence 


of the contexts in which literary 
texts are written and received 


5 marks 5 marks 20 marks 


5 


5 marks 
• Perceptive discussion of play 


which may present individual 
reading. 


• Very well-developed argument. 
• Confident grasp of concepts and 


apt use of terminology. 
• Accurate, fluent expression. 


5 marks 
• Perceptive critical analysis of 


playwright’s use of 
language/dramatic 
techniques/structure to create 
meaning. 


• Confident and apt textual 
support. 


17-20 marks 
• Perceptive discussion of 


significance and influence 
of context in question focus. 


• Confident analysis of wider 
context in which play is 
written and received. 


 


4 


4 marks 
• Clearly informed discussion of 


play. 
• Effectively structured argument. 
• Secure grasp of concepts and 


secure and sensible use of 
terminology. 


• Expression generally accurate 
and clear. 


4 marks 
• Sound analysis and evaluation 


of playwright’s use of 
language/dramatic 
techniques/structure to create 
meaning. 


• Appropriate and secure textual 
support. 


13-16 marks 
• Sound appreciation of 


significance and influence 
of context in question focus. 


• Sound analysis of wider 
context in which play is 
written and received. 


 


 


3 marks 
• Engages with play and response 


is mostly relevant to question. 
• Some sensible grasp of key 


concepts. 
• Generally appropriate 


terminology. 
• Expression tends to be accurate 


and clear, but there may be 
lapses 


3 marks 
• Clear grasp of playwright's use 


of language/dramatic 
techniques/structure to create 
meaning. 


• Generally clear and 
appropriate textual support. 


9-12 marks 
• Clear grasp of the 


importance of context in 
question focus. 


• Clear grasp of wider context 
in which play is written and 
received. 


 


 


2 marks 
• Attempts to engage with play and 


organise material, though not 
always relevant to question. 


• Some, not always relevant use of 
concepts and terminology. 


• Expression may feature 
inaccuracies, more so at the lower 
end of the band. 


2 marks 
• Can make some basic points 


about use of 
language/dramatic techniques/ 
structure to create meaning. 


• Can support some points by 
reference to text. 


 


5-8 marks 
• Can acknowledge the 


importance of contexts 
• Makes some connections 
• between play and contexts 


 


1 mark 
• Understands play at a superficial 


or literal level. 
• Offers some ideas about play. 
• Shows some grasp of basic 


terminology, though this may be 
occasional. 


• Errors in expression and lapses in 
clarity. 


1 mark 
• May identify a few basic 


features of language/dramatic 
techniques/structure 


• May offer narrative/descriptive 
comment. 


• Occasional support from text. 


1-4 marks 
• May describe basic context 


in question focus. 
• May describe wider context 


in which play is written and 
received. 


 


 
0 marks 


• Response not credit worthy or not 
attempted 


0 marks 
• Response not credit worthy or 


not attempted 


0 marks 
• Response not credit worthy 


or not attempted 
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Sticky Note

Clear analysis of the structure of the dialogue is developed.



Sticky Note

What else could have been said about these quotations?



Sticky Note

Sensible grasp of concepts.



Sticky Note

Stage directions are quoted but not used to their full potential.







Sticky Note

These context points are relevant to the question and could be returned to later in the essay and linked to the text.



Sticky Note

The candidate is engaging with the play in a relevant and sensible way.



Sticky Note

Appropriate quotations have been selected.



Sticky Note

Clear points on context but not  moving into the 'analysis' needed for band 4.







Sticky Note

Clear grasp of context but the points remain quite general.



Sticky Note

A specific example of juxtaposition may have helped here.







Sticky Note

Sensible, relevant conclusion.



Sticky Note

AO1
The candidate engages with the extract, demonstrates sensible grasp of concepts and maintains relevance.
AO2
There is clear analysis with appropriate quotations used for support.
Section B (ii)
AO1
An engaged and relevant response to the play.
AO2
Some clear analysis of dramatic technique but quotations tend to be used for support, rather than to explore meaning.
AO3
There is  clear grasp of some aspects of wider context and this awareness is sustained throughout the essay. Many of the comments remain quite general, rather than being anchored to specific evidence from the text.













Sticky Note

Clear analysis of technique.



Sticky Note

Effective argument and overview.



Sticky Note

Sound analysis of dramatic technique.



Sticky Note

Sound analysis.



Sticky Note

Clear analysis of costume.



Sticky Note

Secure grasp of concepts.







Sticky Note

Clear analysis of dramatic effect.



Sticky Note

Effective argument.



Sticky Note

An effective argument is set up and secure grasp of concepts is demonstrated.



Sticky Note

Sound analysis of techniques.



Sticky Note

AO3 is introduced early in the essay and there is sound analysis of the influence of social change.



Sticky Note

A structured argument that links back to the question.







Sticky Note

Sound analysis of writer's use of language.



Sticky Note

Becoming more confident in analysis of wider context.



Sticky Note

Confident grasp of concepts, used to build an argument.



Sticky Note

Fluent argument.







Sticky Note

Perceptive discussion.



Sticky Note

Sound appreciation of context.



Sticky Note

Perceptive analysis of dramatic techniques.







Sticky Note

AO1
An informed discussion of the extract, with secure grasp of concepts.
AO2 
Some sound analysis of the writer’s techniques.
Section B (ii)
AO1
This is a well-developed argument, with confident grasp of a range of relevant concepts.
AO2
Analysis of dramatic techniques is assured and perceptive.
AO3
The candidate draws upon a range of contexts in order to explore ideas about morality. The analysis is sound band 4 work, which moves into confident band 5 discussion at times.
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Section B: Drama (closed book)


Answer one question in this section.


Each question is in two parts. In both part (i) and part (ii) you are required to analyse how meanings 
are shaped.


In part (ii) you are also required to:


   •	 demonstrate understanding of the significance and influence of the contexts in which literary 
texts are written and received.


Either,


Christopher Marlowe: Doctor Faustus (Longman)


Enter FAUSTUS in his study.


FAUSTUS  Now, Faustus, must thou needs be damn’d
	 And canst thou not be sav’d?
	 What boots it then to think of God or heaven?
	 Away with such vain fancies, and despair;
	 Despair in God, and trust in Beelzebub.
	 Now go not backward; no, Faustus, be resolute:
	 Why waver’st thou? O, something soundeth in mine
	 ears,
	 ‘Abjure this magic, turn to God again!’
	 Ay, and Faustus will turn to God again.
	 To God? He loves thee not;
	 The god thou serv’st is thine own appetite,
	 Wherein is fix’d the love of Beelzebub:
	 To him I’ll build an altar and a church
	 And offer lukewarm blood of new-born babes.
Enter the two Angels.
BAD ANGEL  Go forward, Faustus, in that famous art.
GOOD ANGEL  Sweet Faustus, leave that execrable art.
FAUSTUS  Contrition, prayer, repentance, what of these?
GOOD ANGEL  O, they are means to bring thee unto heaven.
BAD ANGEL  Rather illusions, fruits of lunacy,
	 That make men foolish that do use them most.
GOOD ANGEL  Sweet Faustus, think of heaven and heavenly 
		  things.
BAD ANGEL  No, Faustus, think of honour and of wealth.
Exeunt Angels.


		  (i)	 Examine Marlowe’s presentation of Faustus and his interaction with the Good 
and Bad Angels in the extract above.	 [20]


		  (ii)	 Explore elsewhere in the play the importance of ideas about knowledge and/or 
ambition in Marlowe’s presentation of Faustus.	 [30]
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Or,


Oscar Wilde: Lady Windermere’s Fan (New Mermaids)1 2


LADY WINDERMERE
Mrs Erlynne – if you had not come here, I would have gone back. 
But now that I see you, I feel that nothing in the whole world would 
induce me to live under the same roof as Lord Windermere. You fill  
me with horror. There is something about you that stirs the wildest – 
rage within me. And I know why you are here. My husband sent you 
to lure me back that I might serve as a blind to whatever relations 
exist between you and him.


MRS ERLYNNE
Oh! You don’t think that – you can’t.


LADY WINDERMERE
Go back to my husband, Mrs Erlynne. He belongs to you and not 
to me. I suppose he is afraid of a scandal. Men are such cowards. 
They outrage every law of the world, and are afraid of the world’s 
tongue. But he had better prepare himself. He shall have a scandal. 
He shall have the worst scandal there has been in London for years. 
He shall see his name in every vile paper, mine on every hideous 
placard.


MRS ERLYNNE
No – no – 


LADY WINDERMERE
Yes! He shall. Had he come himself, I admit I would have gone back 
to the life of degradation you and he had prepared for me – I was 
going back – but to stay himself at home, and to send you as his 
messenger – oh! it was infamous – infamous.


MRS ERLYNNE (C.)
Lady Windermere, you wrong me horribly – you wrong your husband 
horribly. He doesn’t know you are here – he thinks you are safe in 
your own house. He thinks you are asleep in your own room. He 
never read the mad letter you wrote to him!


LADY WINDERMERE (R.)
Never read it!


MRS ERLYNNE
No – he knows nothing about it.


LADY WINDERMERE
How simple you think me (Going to her) You are lying to me!


MRS ERLYNNE (Restraining herself)
I am not. I am telling you the truth.


		 (i)	 Analyse Wilde’s presentation of the relationship between Lady Windermere and 
Mrs Erlynne in the extract above.	 [20]


		 (ii) 	 Explore elsewhere in the play how Wilde’s presentation of Mrs Erlynne reveals the 
lives of women in Victorian society. 	 [30]
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Or,


Tennessee Williams: A Streetcar Named Desire (Penguin)1 3


[He hurls the furs to the daybed. Then he jerks open a small drawer in 
the trunk and pulls up a fistful of costume jewellery.] 


STANLEY:	 And what have we here? The treasure chest of a pirate!


STELLA:		 Oh, Stanley!


STANLEY:	 Pearls! Ropes of them! What is this sister of yours, a deep-sea 
	 diver who brings up sunken treasures? Or is she the champion safe-


cracker of all time! Bracelets of solid gold, too! Where are your pearls 
and gold bracelets?


STELLA:		 Shhh! Be still, Stanley!


STANLEY:	 And diamonds! A crown for an empress!


STELLA:		 A rhinestone tiara she wore to a costume ball.


STANLEY:	 What’s rhinestone?


STELLA:		 Next door to glass.


STANLEY:	 Are you kidding? I have an acquaintance that works in a 
	 jewellery store. I’ll have him in here to make an appraisal of this. Here’s 


your plantation, or what was left of it, here!


STELLA:		 You have no idea how stupid and horrid you’re being! Now 
	 close that trunk before she comes out of the bathroom!


	 [He kicks the trunk partly closed and sits on the kitchen table.]


STANLEY:	 The Kowalskis and the DuBois have different notions.


STELLA		 	 [angrily]: Indeed they have, thank heavens! – I’m going outside. 
	 [She snatches up her white hat and gloves and crosses to the outside 


door.] You come out with me while Blanche is getting dressed.


STANLEY:	 Since when do you give me orders?


STELLA: 	 Are you going to stay here and insult her?


STANLEY: 	 You’re damn tootin’ I’m going to stay here.


	 (i)	 Analyse Williams’ presentation of Stanley and Stella in the extract above. 	 [20]


	 (ii)	 Explore elsewhere in the play how Williams’ presentation of Stanley reveals ideas 
about working class life in 1940s America.	 [30]
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Or,


David Hare: Murmuring Judges (Faber)


SIR PETER:	 You forget I represented this man. I know him. 
	 I’ve represented dozens of people like him.


IRINA:	 Like him?


SIR PETER:	 Certainly. I do know the type.


IRINA:	 Oh, do you? (Her anger is low and dangerous.) What 
	 type is that?


SIR PETER:	 You know perfectly well.


IRINA:	 No, I don’t actually. Tell me.


SIR PETER:	 He’s an ordinary, slightly sub-average human
	 being who has landed himself in a damn stupid mess.


IRINA: 	Sub-average?


SIR PETER:	 Of course he’s sub-average.


IRINA:	 How dare you say that?


	 (SIR PETER smiles, enjoying himself.)


SIR PETER:	 Think about it, Irina. It’s not such a terrible 
	 thing. I hate to have to tell you, but by definition, sub-
	 average is what half the human race is fated to be.


IRINA: 	Yes. (There is suddenly a lethal tone in her voice.) No
	 doubt. If you think in those terms.


	 (For the first time SIR PETER is rattled by her.)


SIR PETER:	 Look, for God’s sake, it’s obvious he’s lying…


IRINA:	 Is it?


SIR PETER:	 Of course. I don’t blame him. He’s fighting like a
	 rat.


IRINA:	 How do you know?


	 (SIR PETER shakes his head, confident.)


SIR PETER:	 How do I know? After a while, you develop an
	 instinct. That’s one of the things a first-rate advocate has.
	 Your profession, after all, is the judgement of people. It’s
	 not even conscious. It becomes animal. It’s a gut instinct.
	 Here. (He points to his heart.)


1 4


	 (i)	 Analyse Hare’s presentation of Sir Peter and Irina in the extract above.	 [20]


	 (ii)	 Explore elsewhere in the play how Hare uses the character of Sir Peter to explore 
ideas about class and wealth. 	 [30]
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Or,


Joe Orton: Loot (Methuen)1 5


A room in MCLEAVY’S house. Afternoon.
Door left with glass panel. Door right. A coffin stands on 


trestles. MCLEAVY, in mourning, sits beside an electric fan.
FAY, in a nurse’s uniform, enters from the left. 


FAY.	 Wake up. Stop dreaming. The cars will be here soon. (She
   sits.) I’ve bought you a flower.


MCLEAVY.	 That’s a nice thought. (Taking the flower from her.)


	FAY.  	I’m a nice person. One in a million.


			  She removes her slippers, puts on a pair of shoes.


MCLEAVY.	 Are those Mrs McLeavy’s slippers?


FAY.	 Yes. She wouldn’t mind my having them.


MCLEAVY.	 Is the fur genuine?


FAY.	 It’s fluff. Not fur.


MCLEAVY.	 It looks like fur.


FAY.	 (standing to her feet). No. It’s a form of fluff. They manu-
   facture it in Leeds.


		 She picks up the slippers and takes them to the wardrobe.
		 She tries to open the wardrobe. It is locked. She puts the 
		 slippers down.


	You realize, of course, that the death of a patient terminates my contract?


MCLEAVY.	 Yes.


FAY.	 When do you wish me to leave?


MCLEAVY. 	Stay for a few hours. I’ve grown used to your company.


FAY.	 Impossible. I’m needed at other sickbeds. Complain to
   the Society if you disagree with the rules.


		 She picks up his coat, holds it out for him to put on.


   You’ve been a widower for three days. Have you considered
   a second marriage yet?


MCLEAVY	 (struggling into his coat). No.


FAY.	Why not?


MCLEAVY.	 I’ve been so busy with the funeral.


FAY. 	You must find someone to take Mrs McLeavy’s place. 
   She wasn’t perfect.


END OF PAPER


	 (i)	 Analyse Orton’s presentation of Fay and McLeavy in the extract above. 	 [20]


	 (ii)	 Explore elsewhere in the play how Orton challenges ideas about morality and/or 
taste in the 1960s.	 [30]
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